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Introduction 
 

The purpose of this manual is to provide support to school administrators to establish and implement 
the School Improvement Plan using the Department of Education’s online Floridacims website 
(https://www.floridacims.org/).  The resulting plan should be a reflection of the functioning system(s) 
developed by the school to support student success.  The online template is a fluid document which 
allows for reflection and revision as the year progresses. 
 
All Manatee County schools are required to complete and submit their School Improvement Plan 
through the Floridacims website.  This manual is designed to include step-by-step directions for 
completing the template.  Included in the manual are suggestions for activities to engage School 
Leadership Teams as well as teacher team in collaborative discussions to build capacity and ensure buy-
in from all stakeholders.   
 
The Floirdacims.org website is divided into seven sections.  Section I requires schools to complete a 
narrative reflecting the current school status. Section II asks schools to conduct a needs assessment.  
Section III takes the school through the 8-Step problem solving process.  Sections IV, V, VI, and VII are 
prepopulated based on completion of Section III. 
 
Although the problem solving section is separated into 8 steps, it basically requires site-based 
administrators to collaborate with their leadership teams to work through the following four elements 
of school improvement planning: 

 Problem Identification – Analyze data, reflect upon current status, and develop one or more 
Theories of Action (Goals) for the coming year. (Steps 0-1) 

 Problem Solving – Identify and prioritize barriers preventing the school from achieving its 
Theories of Action and review resources necessary to reduce or eliminate barriers. (Steps 2-3) 

 Plan Development – Write a comprehensive plan that includes action steps and strategies to 
eliminate or reduce the barriers (Steps 4-5). 

 Plan Monitoring – Establish a system to monitor implementation, effectiveness, and impact of 
the identified action steps and strategies on eliminating barriers and improving student 
achievement (Steps 6-8). 

For more information on School Improvement Planning, visit the School Improvement website 

http://www.manateeschools.net/pages/SDMC/Departments/Teaching___Learning/School_Improvement or contact 

your School Improvement Team. 

https://www.floridacims.org/
http://www.manateeschools.net/pages/SDMC/Departments/Teaching___Learning/School_Improvement
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Section I – Current School Status 
Narrative 

 
Objective:  Complete the narrative section of the School Improvement Plan.  
 

A. Current School Status 
1. Mission and Vision:  Revisit the school’s mission and vision statements to make sure they accurately 

address the current mindset of the school.  Allowing time to adequately address the school’s mission 
and vision will lead to greater relevancy in setting academic and behavioral targets which ultimately 
leads to greater potential for success. Questions to consider include: 

a. Where are we now? 
b. Where do we want to be in 5 years? 
c. What has to change each year to reach our target? 

2. School Environment: Schools are asked to reflect on their environment and its impact on all 
stakeholders. This sections focuses on four main topics: 

a. Understanding student’s cultures and building relationships 
b. Creating a safe environment 
c. Establishing a positive behavior system 
d. Meeting the social-emotional needs of students 

3. Early Warning Systems: Schools are asked to explain their early warning system. 
a. Identify the early warning system indicators that will be used to monitor student progress (i.e. 

attendance, discipline, course failures). 
b. Provide the current data for each indicator and the number of students exhibiting two or more 

indicators. 
c. Describe intervention strategies to be implemented to address indicators. 

B. Family and Community Involvement: This section focuses on encouraging family and community 
involvement. 
1. Building positive relationships and communicating with families 
2. Building and sustaining business partners 

C. Effective Leadership – Identify members of each of the following teams/council and explain their duties 
and outcomes. 
1. School Leadership Team 
2. School Advisory Council 
3. Literacy Leadership Team 

D. Public and Collaborative Teaching 
1. Describe strategies implemented to encourage positive working relationships and collaborative 

planning and instruction. 
2. Describe strategies to recruit, develop, and retain highly qualified teachers. 
3. Describe the mentoring program to support teachers. 

E. Ambitious Instruction and Learning 
1. Instructional Programs and Strategies 

a. Describe how the school ensures core instruction is aligned with Florida standards. 
b. Describe how the school uses data to provide differentiated instruction to meet needs of 

learners for both remediation and acceleration. 
2. Student Transition and Readiness 

a. PreK-12 Transition: Describe strategies used to support incoming and outgoing students. 
b. Describe strategies to advance college and career awareness (9-12 only).  
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Section II – Needs Assessment 
Data Analysis – Step 0 

 
Objective:  The purpose of Step 0 is to gather student academic and early warning system data to identify gaps 
between where we are now and where we would like to be in the future. 

Florida Standards Assessment Data:  Start by analyzing students’ state data (i.e., FSA ELA and Mathematics, 
Statewide Science Assessment, End-of-Course Exams). This data can be accessed through: 

1. https://www.floridacims.org/  - Step Zero provides graphs and tables of longitudinal data (2011-2014) as 
well as current data (2015).  Beginning in July, you will also have access to the 2016 data (see sample on 
next page).  Click on “Percentile Rankings” to see a four quadrant plot visual that compares performance 
versus growth. 

2. http://schoolgrades.fldoe.org/ - Florida Department of Education – School Grades. This site provides 
access to school grades from 1999 to present.  

3. Data to consider: 
a. What percent of students achieved at or above satisfactory on FSA and EOC assessments?  
b. What percent of students demonstrated growth on FSA ELA and mathematics assessments? 
c. What percent of students in the lowest quartile demonstrated growth on ELA and mathematics? 
d. Are students in all demographics areas achieving at or above satisfactory in FSA and EOC 

assessments at approximately the same rate as each other?  Why or Why Not? 
e. How many acceleration points were earned? (For Middle School) 
f. How many unearned points were left on the table by content area? Why? 

 Early Warning System (EWS) Data:  Analyze data that impact student achievement (i.e., attendance data -
students and teachers, behavior data - referrals, suspensions, expulsions, core academic data - failures, 
remediation, retention. 

1. http://brightbytes.net/ -  BrightBytes  
2. Focus – Through the District Single Sign-on 

Gap Analysis: Complete a Gap Analysis by comparing the current student performance to the desired student 
performance as indicated in your School Improvement Plan.  Consider the following questions: 

1. What was the expected level of performance (academic and/or behavioral) listed in your SIP? 
2. What is the current level of students’ performance (academic and/or behavioral)? 
3. What is the difference between the students’ performance and the expected performance?  
4. What was the expected percent of students demonstrating growth? 
5. What is the actual percent of students demonstrating growth? 
6. What is the difference between the percent of students demonstrating growth and the expected 

percent? 
7. How many students who scored at or above grade level on fall i-ready data also scored at or above 

Level 3 on FSA? 
8. What percent of students were on grade level on fall i-Ready? 

Problem Identification:  Once the team has identified a gap between students’ performance and the expected 
level of performance, we begin the problem identification process.  We subtract the percent of students who 
achieved our objective from the percent of students we expected to achieve our objective.  The problem should 
be stated in objective, measureable terms for both academics and early warning systems data. 

 Expected Level of Performance (from SIP): 60 percent of students will achieve at Level 3 or above on 
FSA ELA. 

 Current Level of Performance (from current data): 34 percent of students achieved Level 3 or above on 
FSA ELA. 

 Problem Statement: Twenty-six percent of the expected students did not achieve at Level 3 or above on 
FSA ELA. 

https://www.floridacims.org/
http://schoolgrades.fldoe.org/
http://brightbytes.net/
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1. Write the student achievement targets for core academics from the previous year’s School 
Improvement Plan on a large chart paper. 

2. Write the Early Warning System targets from the previous year’s School Improvement Plan on a large 
chart paper. 

3. Divide the team into two groups: one for core academic data and one for early warning system data. 

4. Each group reviews the expected outcomes and the current data and writes problem statements for 
each core content area or early warning system data on chart paper. Note: Include gains data.   

5. Share the statements with the whole group. 

 

 

 

 

 

 

 

 

 

  

Recommended Activity 
Gap Analysis 

Student Achievement 

Data   2015      2016  

FSA ELA         60%        34% 

Early Warning Data 

Data   2015      2016  

% > 10 Absences 5%        10% 
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SMART/Target Setting – Step 1a 
 

Objective:  The next step is to set measureable targets (SMART/Targets) for the coming year.   

Opening Activity: Attempting to address every problem identified through the gap analysis/problem 
identification can be overwhelming.  If your team is struggling with the problem identification data, consider 
beginning with this Ted Talk by Linda Cliatt-Wayman, “How to fix a broken school? Lead fearlessly, love hard.” 
Cliatt-Wayman reminds us that we need to own our data, eliminate excuses for the data, and focus on what we 
are going to do about it.  

School Grades Models: When setting targets, it is critical to review your school grades model to make sure that 
the targets you set in each component are sufficient to improve your school grade as well as to improve student 
achievement in each area. Identifying appropriate targets within the school grades model will also help you later 
when trying to prioritize targets.  Make sure your SMART/Targets are sufficient to increase your school points. 

SMART/Targets: The Floridacims platform includes space for SMART/Target for all core academic areas as well 
as behavioral areas.  Using your gap analysis/problem statements, create SMART/Targets that include the 
following: 

 Specific: State exactly what you want to accomplish (Who, What, Where, Why) 
 Measureable: How will you demonstrate and evaluate the extent to which the target has been met? 
 Achievable: Is the target achievable given your present situation?   
 Relevant: How does the target tie into your School Improvement Plan?  Is it aligned to your objectives? 
 Time-bound: What is the target date for achieving the target? 

Example: Based on the previous example in Step 0, it was determined that the original target of 60 percent was 
too high.  Further examination of data indicated that less than 40 percent of students were making sufficient 
gains to increase the percent of students achieving Level 3 and above; therefore, the focus shifted from the 
percent of students achieving at Level 3 and above to improving the percent of students who made gains.  Two 
SMART/Targets were identified: 

 The percent of students achieving at Level 3 and above on the FSA ELA assessment will increase from 34 
percent to 50 percent for the 2017 assessment. 

 The percent of students demonstrating gains based the FSA ELA assessment will increase from 40 
percent to 50 percent for the 2017 assessment. 

 Note that even though we lowered the percent of students at Level 3 or above, together these two 
targets will result in raising the school points from the current total. 

 
 

Elementary School Grades Model 
 
 
 
 
 
 
 
 
 
 
 
 
 

Middle School Grades Model 

English/ 
Language Arts 

Mathematics Science 

Achievement 
(0% to 100%) 

Achievement 
(0% to 100%) 

Achievement 
(0% to 100%) 

Learning Gains 
(0% to 100%) 

Learning Gains 
(0% to 100%) 

 

Learning Gains of 
the Low 25% 
(0% to 100%) 

Learning Gains 
of the Low 

25% 
(0% to 100%) 

http://www.ted.com/talks/linda_cliatt_wayman_how_to_fix_a_broken_school_lead_fearlessly_love_hard?utm_campaign=ios-share&utm_medium=social&source=email&utm_source=email
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English/ 
Language Arts 

Mathematics Science Social Studies 
(Civics EOC) 

Acceleration 
Success 

Achievement 
(0% to 100%) 

Achievement 
(0% to 100%) 

Achievement  
(0%to 100%) 

Achievement 
 (0% to 100%) 

Percentage of 
students who 
pass H.S. EOCs 
and industry 
certifications 
(0% to 100%) 

Learning Gains  
(0% to 100%) 

Learning Gains  
(0% to 100%) 

 

Learning Gains 
of the Low 25% 
(0% to 100%) 

Learning Gains 
of the Low 

25% 
(0% to 100%) 

 
High School Grades Model 

English/ 
Language 

Arts 

Mathematics 
(EOCs) 

Science 
(Biology 1 

EOC) 

Social Studies 
(US History 

EOC) 

Graduation 
Rate 

Acceleration 
Success 

Achievement 
(0% to 100%) 

Achievement 
(0% to 100%) 

Achievement  
(0% to 100%) 

Achievement 
(0% to 100%) 

Overall,  
4-year 

Graduation 
Rate  

(0% to 
100%) 

Percent of 
students 

eligible to earn 
college credit 

through AP, IB, 
AICE, dual 

enrollment or 
earning an 

industry 
certification 

(0% to 100%) 

Learning 
Gains  

(0% to 100%) 

Learning Gains  
(0% to 100%) 

 

Learning 
Gains of the  

Low 25% 
(0% to 100%) 

Learning Gains of 
the  

Low 25% 
(0% to 100%) 

 
 
 
 
 
 
 

1. Divide your team into two groups, one focusing on academic data and one on early warning system 
data.  These might be the same groups from Step 0.   

2. Review SMART/Target expectations.  Assign each team to write SMART/Targets for each gap statement 
on the chart paper (one chart for academics and one chart for early warning system data).   

3. Groups present their SMART/Targets for academics and early warning systems to the whole group.  

4. Calculate total academic points possible with identified SMART/Targets.  Is the total greater than last 
year’s total? 

5. Allow time to modify SMART/Targets after discussion.   

 

 

Recommended Activity 
SMART/Target Statements 
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Problem Identification – Step 1b  
 

Objective:  Identify problems prohibiting us from achieving our targets.  

 

Brainstorm Problems:  Allow time for the whole team to brainstorm problems impacting the ability to achieve 
your targets. Brainstorming allows teams to engage in problem solving by generating ideas and stimulating 
creative thinking. During brainstorming, all ideas are accepted and charted.  

 

Sorting Problems:  Using the ICEL matrix, group barriers into four key domains (buckets) of learning: Instruction, 
Curriculum, Environment, and Learner. This matrix helps schools to work efficiently and quickly to decide what 
relevant information to collect on academic performance and behavior—and also how to organize that 
information to identify probable reasons why the student groups are not experiencing academic or behavioral 
success.  

 

Key Domains of Learning 

I Instruction 
Instruction is how the curriculum is taught and can vary in many different 
ways including: level of instruction, rate of instruction, and presentation of 
instruction. 

C Curriculum 
Curriculum refers to what is taught. Curriculum would include scope, 
sequencing, pacing, materials, rigor, format, relevance. 

E Environment 
The environment is where the instruction takes place.  Variables in the 
environment include classroom expectations, beliefs/attitudes, peers, 
school culture, facilities, class size, attendance/tardies, management. 

L Learner 

The learner is who is being taught.  This is the last domain that is considered 
and is only addressed when the curriculum and instruction are found to be 
appropriate and the environment accommodating.  Variables include 
motivation, prerequisite skills, organization/study habits, abilities, 
impairments, and history of instruction. 

Available online: 
http://www.floridarti.usf.edu/resources/training_modules/intensive_interventions/days4&5/GeneralSession/IC
EL%20RIOT%20Matrix.pdf  

Identifying Alterable Problems: The next step is to determine whether or not the identified problems are 
alterable or unalterable.  ICEL is organized from most alterable to least alterable (Instruction is most alterable 
and Learner is least alterable) While it is often comforting to focus on the unalterable problems, especially those 
associated with the learner, it is rarely effective in bringing about successful change.  For example, we cannot 
alter the number of ELL students in our classrooms; however, we can alter our instruction to meet the needs of 
our ELL students.  It’s also important to identify which barriers are supported by evidence rather than 
perception. 

 

  

http://www.floridarti.usf.edu/resources/training_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf
http://www.floridarti.usf.edu/resources/training_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf
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Brainstorm Problems: As a whole group, have one person record each identified problem on a chart. 

Sort Problems 

1. Create four charts, one each for of the ICEL domains (Instruction, Curriculum, Environment, and Learner) 

a. Take time to review the ICEL matrix carefully.  When labeling problems, it’s important to think 
about whether the problem is a result of curriculum, instruction, environment, or the learner.  
For example: Having a large percentage of ELL students is a Learner problem.  It is a result of 
having a large number of ELL students.  However, if the problem is that we do not have the 
necessary materials or strategies to support our ELL students, then that may be the result of 
either Curriculum or Instructional issues.   

2. Divide your team into four groups and assign one bucket to each group. 

a. Select the problems from the brainstorming activity that best fit each bucket. 

b. Once the problems have been placed in the bucket, have the team identify the alterable problems, 
and draw a line through each unalterable problem. Alterable problems are those over which you 
have control while unalterable problems are those which you cannot control.  For instance, we 
cannot control the number of ELL students attending our school, but we can control the curriculum 
and instructional practices we use to support our ELL students. 

3. Share the ICEL buckets with the whole group.   

a. Allow time for each group to explain why the problems fit into each domain.  Engage the team in 
conversation to determine the appropriate bucket for problems that are appearing in more than 
one domain.  This an opportunity to dig deeper into identifying the root cause of the problem. 

b. Identify problems that appear in more than one bucket. 

ICEL 

Instruction Curriculum Environment Learner 

Most instruction is 
workbook based 

Lack Spanish/English 
Dictionaries 

Referrals have increased 60% of students are ELL 

Teachers need SIOP 
training to support 
ELL Students   

Not enough science 
textbooks. 

Focus on remediation 
and not on acceleration. 

Students are struggling 
with translating words 

 

Identifying Alterable Problems: The next step is to determine whether or not the identified barriers are 

alterable or unalterable.  ICEL is organized from most alterable to least alterable (Instruction is most alterable 

and Learner is least alterable) While it is often comforting to focus on the unalterable barriers, especially those 

associated with the learner, it is rarely effective in bringing about successful change.  Working as a team, review 

the barriers and cross through those over which you have no control. 

Recommended Activity 
Bucket List 
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Prioritizing Problems & Establishing a Theory of Action – Step 1c 

Objective:  Prioritize alterable barriers and establish a Theory (or theories) of Action for each identified barrier.  

Prioritize Problems: All schools can identify a multitude of problems impacting their students and staff.  The 
goal here is to identify one and no more than four problems that your school wants to address for the year.   

Limit your final list to three or four high priority problems which have the greatest potential for impacting your 
outcomes.  Questions to consider: 

 Which problems do the majority of the team agree need to be addressed immediately? 

 Which problems can we afford the time and resources to address now? 

 Which problems, if removed, will result in the greatest impact on the target? 

 Which problems are teachers ready to address? 

Theory of Action:   A Theory of Action (TOA) differs from the SMART/Target because it defines what has to occur 
in order to achieve the target.  SMART/Targets simply present a numerical target to achieve but do not clarify 
what needs to happen in order to achieve it. TOA statements are causal statements indicating our assumption 
of what has to occur in order to achieve our target.  In essence, they are “if-then” statements: If we implement 
the following, then we can expect the student achievement to improve. Read more about Theory of Action in 
the following resources: 

 Creating a Theory of Action for Improving Teaching and Learning, Center for Educational Leadership. 
Available online: http://info.k-12leadership.org/hs-fs/hub/381270/file-2166618739-
pdf/documents/webinar-presentation-pdfs/creating-a-theory-of-action.pdf  

 Theory of Action Statement Examples, Illinois State Board of Education, Available online: 
http://www.isbe.net/sos/pdf/sig-theory-of-action-statements.pdf  

Limiting the problems to be addressed within the School Improvement Plan is the first step in developing 
effective TOAs.  Once you’ve identified your one to four problems to achieving your SMART/Targets, you have 
developed a TOA.   

For example:  Let’s say the previous steps have led you to determine that student achievement has been 
impacted by: 

 Chronic Absenteeism 

 Lack of rigorous instruction in core content areas 

 Student behavior leading to constant interruptions during instruction. 

Your TOA becomes: 

If we improve attendance, provide more rigorous instruction in core content areas, and minimize misbehavior in 
classrooms, then student achievement on FSA assessments will improve.  

OR 

 If we increase rigorous instruction in the classroom, then student achievement on FSA 
assessments will improve. 

 If we minimize misbehavior in classrooms, then we will reduce the number of referrals and 
suspensions. 

 If increase student daily attendance, then student achievement on FSA assessments will 
increase. 

 

Note: The Theory of Action statements become your “goals” within the Floridacims platform. 

http://info.k-12leadership.org/hs-fs/hub/381270/file-2166618739-pdf/documents/webinar-presentation-pdfs/creating-a-theory-of-action.pdf
http://info.k-12leadership.org/hs-fs/hub/381270/file-2166618739-pdf/documents/webinar-presentation-pdfs/creating-a-theory-of-action.pdf
http://www.isbe.net/sos/pdf/sig-theory-of-action-statements.pdf
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Prioritizing Problems: Using the ICEL chart, engage in a “Consensogram” activity to begin to prioritize problems 
for developing the theories of action.  Give each person 3 colored dots.  Allow time for participants to go around 
the room and place their dots on the three problems they believe are most likely to have the highest impact on 
improving your targets.  Once everyone has had a chance to place their dots, review the results and engage in 
discussion to identify the top two or three barriers to develop into your action plans. 

Questions to consider: 

 Which problems do the majority of the team agree need to be addressed immediately? 

 Which problems can we afford the time and resources to address now? 

 Which problems, if removed, will result in the greatest impact on the target? 

 Which problems require significant shifts in culture or thinking at your school site? 

Write Theory of Action Statement(s):  Once you have prioritized your problems, create a Theory of Action 

statement for each the three or four barriers you intend to address: 

If “Barrier” is removed or reduced, then “target outcome” will improve. 

Note:  Within the CIMS platform, you are required to identify your targets for each Theory of Action.  You do 

not need to include the target numbers within the Theory of Action Statement. 

 

 

 

Recommended Activity 
Theory of Action 
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Section III – Problem Solving 
Identifying Barriers & Resources – Step 2 

 

Objective:  Identify barriers and resources aligned with your theory(ies) of action.   

Consider: At this point, schools may decide to divide into small groups or teams to problem solve around the 
Theories of Action.  This can be an opportunity to bring in additional staff to discuss specific goals relevant to 
their positions.  Using the previous example where we identified three theories that needed to be addressed in 
order to improve student achievement: attendance, instruction, student behavior, we might establish three 
teams to complete the problem solving process.  Each team will complete Steps 2-8.  The Instructional Leadership 
Team then reconvenes to review each of the plans and finalize for the School Improvement Plan.  Allowing staff 
to participate in these teams will encourage buy-in and build collaboration within the school. 

Brainstorm Resources and Barriers:  As a reminder: Brainstorming is the most effective means for giving voice to 
all participants. Allow time for the team(s) to brainstorm available resources and barriers that impact the ability 
to reduce or eliminate your identified problem(s) and achieve your goal(s).  During brainstorming, all ideas are 
accepted and charted. 

 Resources are those factors currently available at the school to address your needs.  These include 
materials, curriculum, personnel, district support, supplies, budgets, etc.   

 Barriers are those factors which prevent you from achieving your goals. During this process, schools 
work to identify the “root causes” preventing them from achieving their goals.  For example, we 
previously identified lack of rigorous instruction as a problem resulting in low student achievement. 
During this step, we begin to dig deeper to understand why students are not engaged in rigorous 
instruction.  Perhaps it is a curriculum issue - we lack sufficient curriculum resources.  It might also be 
lack of planning time to develop engaging activities.  Allow time for your teams to dig into the sources of 
the barriers in order to establish a workable, achievable plan that will reduce or eliminate the barriers. 

For Example: 

If your goal is to increase the amount of rigorous instruction provided to students, you might identify the 
following barriers:   

 Lack of time for teachers to plan together 

 Limited understanding of the new standards and student expectations 

 Students have limited academic vocabulary strategies 

 Current textbooks are difficult to read 

You might identify the following resources: 

 District curriculum maps and pacing guides 

 Site-based instructional coaches 
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Brainstorm Barriers:   

 Create two charts: Resources and Barriers. 

 Give each person a marker and time to write their ideas on each of the charts. 

 

 

 

 

Recommended Activity 
Identify Barrier and Resources 
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Selecting Barriers to Reduce or Eliminate – Step 3 

Objective:  Label and prioritize barriers.    

Label Barriers: Review the identified barriers and label them into like categories.  Consider the following: 

 Barriers that have the most impact on student achievement. 

 Barriers that have available resources. 

 Barriers require significant shifts in culture or thinking at your school site. 

 Barriers that are likely to be implemented immediately with little resistance. 

 Barriers supported with data (i.e. actual versus perceived)? 

 Unalterable barriers. 

Prioritizing Barriers: When prioritizing barriers, it’s important to consider the cost and complexity of 
implementing strategies and structures necessary to eliminate the barrier(s).  Much like prioritizing your 
problems, you want to also address barriers that can be reduced or eliminated utilizing the resources available 
to your school.  You also want to address alterable barriers that can be reduce or eliminated.   

Limit your final list to two or three high priority barriers which have the greatest potential for impacting your 
outcomes.   

 

 

Note:  Although you list all your barriers on the Floridacims platform, you select only the ones you want to 

address now by checking them. 

 



13 
 

 

 

 

 

Label Barriers: Facilitate a whole team discussion while labeling your barriers as follows:   

Place a Star next to barriers that, if removed, will have the greatest impact. 

 Place a $ sign next to barriers your school can afford the time and resources to implement immediately. 

 Place a ? next to barriers that require significant shifts in culture or thinking at your school site. 

 Place a “Check plus” next to the barriers likely to be implemented immediately with little resistance. 

 Place an exclamation point next to barriers a majority of the team agrees need to be addressed now. 

 Place a D next to barriers supported with data (i.e. actual versus perceived). 

**Keep in mind that you might also identify other labels you want to include while reviewing the barriers.   

Feel free to add additional labels. 

Prioritize Barriers:  

 Provide each participant with two dots.  

 Allow time for each person to place their dots on the two barriers they believe are most important to 
address. 

 Facilitate a whole group discussion to prioritize barriers and select barriers for next steps. 

 

  

Recommended Activity 
Prioritizing Barriers 
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Brainstorming & Prioritizing Strategies – Step 4 

 
Objective:  Identify and prioritize strategies to reduce or eliminate the prioritized barriers. Allow time to fully 
address each barrier individually.   

Barriers are those elements preventing us from implementing our theory of action.   

Strategies are the specifics steps we will incorporate within our plan to eliminate or reduce the barrier. 

Example: 

Theory of Action: Increase the amount of rigorous instruction across the content areas to improve student 
achievement on state assessments. 

Barrier:  Teachers do not have sufficient time to collaboratively review district curriculum maps and plan 
for rigorous instruction. 

Strategies:   
Provide professional development and coaching support for teachers. 
Revise master schedule to include collaborate planning for content area teams. 

Brainstorming: We again return to brainstorming as the opportunity for everyone to share ideas about why this 
is occurring.  

 Identify strategies currently in place. Is the strategy working? What evidence do you have that it is 
working or not working? Does the strategy need more time or additional support to be implemented 
effectively?  Remember to stop doing something can be a strategy.  

 Identify new suggested strategies. Do you have the available resources to purchase or provide the 
necessary professional development to implement these new strategies?  Are teachers ready to 
implement a new approach to the barrier?  How will the new strategies fit into what is currently 
occurring at your site. 

 Evidence of Research: Which strategies are supported through evidence in research? What data do you 
have to support the research? Is the research aligned with your student population?  

 Impact:  Which strategies does your team believe have the greatest potential for immediate impact on 
the barrier? 

 Implementation Timeline:  Which strategies can be implemented immediately with the least resistance? 

 Theory of Action:  How do the selected strategies support your TOA? 

Prioritizing:  After thoroughly examining each of the strategies, determine which ones you intend to implement 
immediately and which will be saved for later.  Remember to include a rationale for each strategy selected.  It is 
better to identify only one or two for immediate implementation to ensure staff are not overwhelmed and you 
have the resources for effective implementation. 

Note:  Not all listed strategies require immediate action.  You will place a check mark next to each strategy you 
intend to address immediately.  This will allow you to move forward with the action plan for each strategy. 
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Brainstorm Strategies: 

 Create a chart paper for each of the prioritized barriers and place them around the room.   

 Give each member of the team a colored marker. 

 Each person moves around the room and writes as many strategies as they can think of for each of the 
barriers. 

 Complete the following process for each priority barrier.   

Label Strategies - - So Many Initiatives, So Little Time 

 Place a circle next to strategies that have been previously implemented. 

 Place an exclamation point next to new ideas. 

 Place an “E” next to strategies that are supported with research. 

 Place a $ sign next to strategies your school can afford the time and resources to address now. 

 Place a “Check plus” next to the strategies which will have the greatest impact. 

 Place an exclamation point next to strategies most of the team agree can be implemented immediately. 

Prioritize Strategies:  As a whole team, review your chart and the labels.  Identify no more than one or two 
strategies for implementation. 

 

  

Recommended Activity 
Digging Deeper 
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Identify Action Steps for Implementation – Step 5 

Objective: Develop an action plan for each selected strategy by identifying all action steps necessary to 
implement the strategies selected in Step 4.  
 
Action Steps: Action Steps are the steps necessary to fully implement the strategy.  They differ from the strategy 
by clearly articulating each step necessary to achieve the desired change and fully implement the strategy.   
 
For example, if the strategy is to provide professional development and coaching support for teachers to align 
instruction with curriculum maps and expected student outcomes, then the action steps might include 
determining: 

 When and how often 

 The facilitator. 

 Which teachers  

 Follow up support for teachers 

 Type of evidence to collect to determine completion 

Guiding Questions: 

 What specifically needs to be done (training, necessary infrastructure, materials)? 

 Who will ensure each action step is carried out? 

 If the step calls for professional development, support, or technical assistance, who will 
facilitate/develop, and who is the intended audience? 

 When, how frequently, and for how long will this step be implemented (i.e., start date, end date, and 
intervals, if applicable)? 

 Who must participate in this step? 

 How will we monitor each step for progress monitoring and completion (what evidence will be 
collected)? 

 Will the step require funding (how much and from what source)? 

 Are the action steps fleshed out enough or do we need to break them down or add additional steps to 
ensure full implementation of the strategy? 

 
Develop Action Steps: Create an Action Plan for each identified Strategy using the process defined above and 
the sample on the next page. 
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Action Step 1 

What 
Teachers will attend professional development focused on developing rigorous activities 
aligned with grade level standards two hours per month. 

Who Principal 

When Start Date: August 1, 2016 End Date: June 30, 2017 Frequency: Monthly 

Evidence Sign-In sheets 

Professional 
Development 

 Yes 
 No 

Facilitator: Curriculum Specialists  Participants: Teachers 

Technical 
Assistance 

 Yes 
 No 

  

Budget Item 
 Yes 
 No 

Funding Source: Title II Amount Needed: $ 3,000.00 

Action Step 2 

What Teachers will participate in facilitated collaborative planning one hour per week.  

Who Principal 

When Start Date: August 15, 2017 End Date: May 31, 2017 Frequency: Weekly 

Evidence Sign-In sheets and Lesson Plans 

Professional 
Development 

 Yes 
 No 

  

Technical 
Assistance 

 Yes 
 No 

Facilitator: Instructional Coach Participants: Teachers 

Budget Item 
 Yes 
 No 

Funding Source: Title 1 Amount Needed: $ 30,000 

Action Step 3 

What 
Instructional coach will provide support to identified teachers to implement rigorous activities 
as part of daily instruction. 

Who Principal 

When Start Date: August 15, 2017 End Date: May 31, 2017 Frequency: Ongoing 

Evidence Coaching Logs, Classroom Observations 

Professional 
Development 

 Yes 
 No 

Facilitator: Instructional Coach  Participants: Teachers 

Technical 
Assistance 

 Yes 
 No 

  

Budget Item 
 Yes 
 No 

Funding Source:  Amount Needed:  

 

  

Recommended Activity 
Complete Action Steps 
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Steps 6, 7 and 8 Monitoring for Learning 
 

Objective: Establish a plan to monitor each of the strategies identified in Step 5: 
 
Once your strategies have been identified, the next steps are to plan for how these will be monitored for both 
fidelity of implementation and an effectiveness, and then for how progress towards achieving the overall 
SMART/Targets will be monitored.   
 
It is helpful to review the directions for completing steps 6-8 in their entirety before diving into the work of 
identifying the what, who, when and how of each so that teams develop a better understanding of the types of 
evidence and frequency of review that would be most appropriate for each step.  

 Step 6:  Did it Happen?  Establish a system to monitor fidelity of implementation of each strategy.  For step 6, 
you will be thinking about how to assess that the strategy is actually being implemented as laid out in the plan 
(i.e., sign-in sheets, coaching logs). 

 What will be done to monitor fidelity of implementation of and/or support for the strategy?  

 Who is responsible for monitoring implementation of the strategy?  

 When and how often monitoring will occur (dates/schedule/frequency).  

 What evidence will be collected to demonstrate completion? 
 

Step 7: Did it result in changes in teacher or student behavior? Determine how strategies will be monitored for 
effectiveness.  For step 7, you will be thinking about how to measure the effectiveness of that specific strategy 
(i.e., evidence from classroom observations, student work samples).   

 What data will be collected? 

 What criteria will demonstrate success?  

 Who is responsible for collecting and reporting data? 

 When and how often will data be collected and reported?  
 
Step 8: Did it impact student outcomes? Identify how progress towards achieving the SMART/Targets will be 
monitored. For step 8, you will be identifying how to measure the contribution of this strategy toward the bigger 
picture of the SMART/Target (i.e., performance on quarterly assessments, i-Ready).   

 Who is responsible to monitor progress toward the goal/target? 

 What criteria will be used to evaluate results and plan for next steps? 

 When will data be collected and reported?  

 How will evidence of completion of monitoring activities will be collected/reported.  
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Step 6   

Monitor for Fidelity of Implementation 

What Teachers will complete sign in sheets for attending professional development 

Who Principal 

When Start Date: August 1, 2016 End Date: August 2, 2016 Frequency: Once 

Evidence Sign-In sheets 

 
 

 
 
 
Step 7 

Monitor for Effectiveness 

What Rigorous instruction will be implemented in daily lesson plans. 

Who Principal 

When Start Date: August 15, 2017 End Date: May 31, 2017 Frequency: Monthly 

Evidence 
Increase in the percent of teachers including rigorous instruction in observed lessons. 
Reviewing student work during common planning sessions. 

 
 
 
 
 

Step 8 

Monitor for Progress toward Meeting Goal 

What Student achievement in core content areas will improve 

Who Principal 

When Start Date: August 15, 2017 End Date: May 31, 2017 Frequency: Quarterly 

Evidence Increase in student performance on quarterly benchmark assessments 

 

  

Recommended Activity 
How will we know? 
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Suggested Data Sources 

 

 

 

 

Data Resources Reports to Pull 
Step Zero – Floridacims.org Percent at or above Level 3 

Percent demonstrating growth 
Percent of Lowest quartile demonstrating growth 
Two-year comparisons 

BrightBytes Risk factor data  
- whole school and disaggregated by demographics 
- Academic 
- Attendance 
- Behavior/discipline 

i-Ready Fall – Performance by School, Grade, and Teacher 
Winter – Performance by School, Grade, and Teacher 
Standards Mastery Results by Test 
Standards Performance YTD 

SuccessMaker Cumulative Performance Reports 
- Current course level 
- Percent mastered 

 

Focus 
 
 
 

FSA and EOC data by student and grade. 
Discipline – ISS and OSS 
Attendance 

SchoolCity Academic data 
- Whole school and disaggregated by demographics 
- District quarterly assessments 
- I-Ready data for fall and winter 
- Research and Assessment Shared Reports 

- Disaggregated by Performance Categories 

Write Score 
 

Teacher summary data 
School summary data 
Individual student data 
Class reports – student performance over time. 



 

Notes 
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School improvement is 

 Dependent on the needs of the learner 

 Focused on acceleration and not remediation 

 Built on a foundation of collaboration 

School Improvement Team 

 

 

 

 

 

 


